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ABSTRACT 



This paper contains the criteria for validating the 
technical and sociopsychological validity of the Georgia model for 
the preparation of elementary school teachers. The criteria, regarded 
as essential features for the effective operation of the model 
program, were developed during the planning activities preceding the 
funding of the project (1968) and are reprinted here in their 
original form classified in the seven broadly conceived components of 
the model: (1) teacher performance behaviors, (2) candidate" 
selection, (3) instruction (including learning activities and 
materials, instructional procedures, and program sequence), (4) 
evaluation of student achievement and program evaluation, (5) staff 
orientation, (6) reciprocal commitments, and (7) administrative 
organizationi (JS) 
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Note: This bulletin reports one cf a series of investigations 

designed to develop, evaluate and iiopleiiient a model 
teacher education program for the preparation of ele- 
mentary teachers. This report was prepared pursxiant 
to a contract v/ith the Office of Education, U,S, 
Dep^tment of KeaLth, Education and Welfare, Ccn- 
. tractors Tindertalving such projects under Government 
sponsorship aore encouraged to express freely thei.r 
professional Judgment in the conduct of the project. 
Points of vierw or opinions stated do not, therefore, 
necessarily represent official Office of Education 
position or policy. This bulletin may not be repro- 
duced without permission. 




Introduction 



The process of validating the ifeasibility of a pro- 
posed innovative educational program is somewhat evaluative 
in nature* It involves determining the extent to which 
that program reflects preconceived notions of what that 
program ought to be if it is to be regarded as superior 
to existing programs* Thus, one of the first steps taken 
in designing the system for validating the feasibility 
of the Georgia educational model (Johnson, Shearron and 
Stauffer, Oct*, 1953) v/as the listing of criteria which 
were regarded as essential features for the effective 
operation of the model program. 

The criteria for validating the technical and socio- 
psychological validity of the Georgia model were developed 
during the planning activities preceding the funding of the 
project* They were first presented in the now out-of- 
print feasibility study proposal (Johnson, Dec*, 1969). 
Although they served as essential guides in conducting 
the study they did not appear as a consolidated list in 
the final report of that study (Johnson and Shearron, 1970). 

' f 

Thus, they are reprinted here as they originally appeared 
(Johnson, Dec*, 1969). 



The criteria are classified in broadly conceived 
con^>onents of the model which ares teacher performance 
behaviors, candidate selection, instruction, evaluation, 
institution orientation, reciprocal commitments, and 
administrative organization. 



Teacher Pgrforaance Behaviors Conponent Criteria 



At the core of the instructional program there must 
be a conprehensive set of behaviors which (as relates to 
the preparation of elementary teachers) must clearly and 
directly tend toward satisfying the needs of society and 
of the individuals of which it is composed* Such a set 
of behaviors wouid require: 

1. That the teachers have a liberal education 
sufficient to allow them to assume their respon- 
sibilities as leaders in our society. 

2. That the teachers have both the will and the 
means to assume an obligation for leadership 
in our society. 

3. That the teacher have the subject matter, 
skill, processes, and attitudes needed to 
guide children from 3 through 15 years of age 
and to guide children of all races, creeds, auid 
socioeconomic status toward acquiring the be- 
haviors reflected in the projected needs of ovx 
society. 

4. That the behaviors be arranged or classified into 
various levels which represent stages in a career 
sequence, such as teacher aide, assistant teacher 
certified general elementary teacher, and special 
ist. 



Candidate Selection Component Criteria 
The candidates selected for admission to the model 
program preparatory to teaching in the elementary school 
imst have those personal characteristics which are require 
ments of the behaviors which form the core for the prograiin 
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This requires: 

1« Thai: the procedures used to select a candidate 
are such as to receive only those candidates who 
possess the personal characteristics essential for 
success* 

2* That the instruments selected or devised for use 
in candidate selection be valid aoid reliable for 
the purpose* 

3* That there be continuous provision, through 

follow-up evaluation program teclmiques, for the 
study amd revision cf the procediores ajnd instru- 
ments used for candidate selection* 

4* That there be provisions to attra.ct and acxivel}^ 
recruit students from minority groups to partici- 
pate in the program* 

5* That the procedures provide adequately for the 
movement of students in and out of the program* 

Instructional Component Criteria 

The criteria^, for the component of instruction have 
been subclassif ied under the following headings : leairning 

activities and materials, instruct :lonal procedures, pro- 
gram sequence, auid evaluation of student achievement. 
Learning Activities and Materials 

The. learning activities and materials must reflect 
the most effective known meams of guiding prospective 
teachers and inservice teachers toward acquiring the core 
behaviors of the model program* This requires : 

1* That the activities and materials be organized 
in accordance with what is known regarding how 
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the content is most effectively learned (rather 
than necessarily in accordance with the scholar- 
ly system of classification of subjects within 
separate disciplines). 

That the program operation is sustained by inter- 
disciplinary teams of specialists who have a 
soimd understanding of the performance behaviors 
to be acquired, and utilize these behaviors to 
provide an adequately balanced system of learning 
activities and materials. 

That the development of learning activities and 
materials be so structured that practical appli- 
cations and basic theoretical concepts axe in- 
troduced concurrently, with stress being given to 
their interrelationships. (I4ore conplex theo- 
retical consideration should be undertaken only 
after basic practice and theory have been assim- 
iJLatcid. ) 

That learning activities and materials take into 
account significant subgroups of the elementary 
school population, such as the culturally dis- 
advantaged, the poor, and the non-English- 
speaking, with a view tov/ard ultimately helping 
these children achieve a positive self-image and 
high moti’v»ation to deal with social problems. 

That the learning activities and materials be 
designed to prepare the student or trainee to 
teach particular target age groups of elemen- 
tary school children, ages 3 through 15. 



That the student or trainee be involved in the 
development ox learning activities ^d the selec- 
tion of materials (see more under individual- 
ized instruction). 

That the learning activities and materials pro- 
vide for individualized instruction (see dis- 
cussion of the criteria of individualized in- 
struction that follows). 



5 



8. That the program have as an integral element 
a system of continuous follow -up eveiluation so 
as to provide for its continuous revision (see 
presentation of criteria under con^^onent heading 
Program Evaluation). 

Instrixctional Procedures 

The basic instructional procedures must be both clinical 
aind individualized (as distinguished from individual). 

This requires : 

1. That the student *s accumulation of experience 
and his capabilities provide the basis for deter- 
mining the specific behaviors which he is to 
acquire amd the methods, ma.teria.ls, and proce- 
dures by v/hich he is to acquire them, 

2, That a student’s performance be evaluated by 
comparing his achievements with the behaviors 
he is to a^cquire, rather than ivj-th the achieve- 
ments o.f others. 

3, That the extensiveness of the student’s time 
required to acquire a particular behavior be 
determined by his peL*for.mance in relation to 
that behavicr, rather than by standard units 
of time. 

4, That students be clearly aware of their objec- 
tives, have important roles in determining them, 
and be involved in selecting the means by which 
they are achieved. 

5. That the learning activities and materials be 
so arranged as to provide alternate pa.ths 
designed to guide the student toward the acqui- 
sition of particular behaviors and assist the 
student in selecting those most effective for him. 

6. That students be encouraged to develop individual 
objectives beyond those established for the edu- 
cational program, which are compatible with, aoid 
corplementary to,, the goals of the program. 
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• That students evaluate their own progress toward 
the obisctives and be assisted in doing so, 

(This doves not mean that self-evaluation is the 
only evaluative procedure to be used with 
students in the program, ) 

8, That learning activities be designed so as to 
effectively lead the student toward behaviors 
which reflect positive skills and attitudes in 
terms of human or interpersonal relations, (Some 
behaviors can only be acquired through activities 
which stress human interaction, ) 

9, That the extent to which the student has satis- 
fied the prerequisites for undertaking new 
learnings be systematically determined. 

Program Sequence 

The sequence in which learning activities are 
arranged must be in accord xvith established principles 
of leagcning and the needs of society. This requires; 

1, That the learning activities be arranged on a 
continutua, extending from the student *s lov:est 
level of familiarity with the a.rea of learning 
to the highest level of behavioral performance 
specified. 

2, That at defined points along the continuum of 

learning, provision is made for the prospective 
teacher, xvho does not finish the entire program, 
to begin his career, (Examples: teacher aide, 

assist^t teacher, certified general teacher,) 

3, That, insofep: as the preparation of the prospective 
teacher for professional pursuits is concerned, 
ciinicaT practical laboratory and on-the-job 
experiences begin v;ith the first period of in- 
struction and are continuous throughout the 
entire program. 



Evaluation of Student Achievement 



The evaluation of student achievement must be based 
on the extent to Ti?hich the student has acquired the specified 
behaviors, both the student and the instruct5.onal prograoii. 
This requires : 

1. That student behavior and knowledge be evaluated 
in terms of replicable measures of adequate reli- 
ability said validity at each essential stage of 
progress « 

2* That the student achievement er^aluaticn instru- 
ments and/or procediires be selected or developed 
so as to account for all aispects of the behaviors 
required of the student (cognitive, psycho -motor , 
and affective). 

3. That the student achievement evaluation procedures 
utilize efficient information storage and 
retrieval equipment. 

4. That the student achievement eva3.v,at3.on procedures 
involve an effective personalized student 
advisement and/cr guidance program. 

Program Evaluation Component Cr5.ter?.a 

The techniques and instruments used for program 
evaluation must taice 5.nto acro'.mt all components of the 
program so as to provide for the systematic and continuous 
revision and improvement of the model program. This 
requires ; 

1. That the program evaluation instruments ahd/or 
procedinres be selected so as to account for not 
only all aspects of the teacher performance 
behaviors (cognitive, psycho-motor, and affective), 
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but also all other components of the program 
(candidate selection, instruction, program 
evaluation, staff orientation, and administrative 
or ganization^ • 

2, That the program evaluation procedures are 
indefinitely continuous throughout sustained 
operation. 

3. That program evaluation procedures utilize 
efficient information storage and retrieval 
equipment • 

4, That the program evaluation procedures have a 
comprehensive systematic system for analysis 
and feedback. 

5. That the overall design of the model program 
be sufficiently flexible to insure the possi- 
bility of incorporating new, but compatible 
practices as needed. 

6o That the procedures instruments for pro- 

gram evaluation provide for continued inves- 
tigation of cost effectiveness of operaticns# 

s taff Orj.entation Gor^onent Criteria 

The procedures used for the orientation of the staff 
of the model program must be such as to insure that the 
model program vjould be soundly implemented and carried 
into sustained operation. This requires; 

1. That there be cui initial intensive inservice 
program for the orientation of the st^f to 
the goals, objectives, and procedures of the 
model program, 

2. That there be a continuous inservice orientation 
program through the phases of development , 
implementation, and on into sustained operation. 
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for the purpose of continuous orientation and 
updating as the program matures and develops 
through its sequential evolution and reworking 
in the light of evaluative data. 

That as new members of the model program staff 
are added, they are provided with speciauL 
orientation sessions. 

4. That only those staff members who enthusiasti- 
cally endorse the model programme goals and 
objectives be retained as core staff. 

5. That the core staff which develops and imple- 
ments the model program be retained to admin- 
ister the program during sustained operation. 

Reciprocal Commitments Coiaponent Criteria 

The model program must involve numerous state and 
local agencies for effective sustained operation. This 
requires : 

1. That city euid county school systems cooperatively 
provide and/or exchange personnel, materials 5 
laboratories, and other facilities to insure the 
sustained operation of the program. 

2. That the arrangements for certification be 
cooperatively planned by the State Department 
of Education and the staff of the model program. 

3. That research and development centers concerned 
with early childhood education and elementary 
education share the research fj.ndings, programs, 
and facilities -with t,he model program, to the 
mutual advantage of all concerned. 

4. That wherever feasible, educational regional 
laboratories similarly share their resources 
for the mutual benefit to all. 

5. That cooperative plans be established with 
j*unior colleges and other institutions of 
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higher learning for their collaboration in the 
opera.ticn of the modal program* 



Administrative Organization Component Criteria 

The instructional program must be the basis for 
determining the administrative organization which will 
ijiqjleinent the model program. This requires ; 

1, That the institution be committed to the model 
program to the extent that it provides an adminis- 
trative unit to assume full responsibility for 
its sustained operation, and provides this unit 
with ths required staff, facilities, and materi- 
als. 

2, That nonprofessionals v/ith managerial skills be 
employed to facilitate functions of the profes- 
sionals. (Persons who have achieved professorial 
status for their high level of academic or 
professional competency should not dissipate 
these special qualities by being required to 
perform maiiagerial functions • ) 

3, That the academic time schedule be so arranged 
that whenever a student is ready to begin a nevv 
area of learning he is permitted to do so. 

(The abolishment of quarters and semester, the 
institution of 12 month operations for the 
universities, full time employment of professors, 
etc. ) 

4, That allowrances be made in schedules and course 
load requirements for individual differences 
among qualified students in their potential, 
rates of learning, health and physical stamina, 
financial conditions, and other such vaoriables. 

5, That all students be provided equal opportunity 
to receive uniform high quality instruction. 
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